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ABSTRACT 
English Camp program is designed as to fill in the gaps of soft skills development which 
students are not able to gain during the normal study duration. Even though English camp is 
known to be a success among students, studies that look into the development of soft skills 
equipped in it are rather limited. Due to this, the level of use of soft skills provisions in the 
English camp has remained unknown. Therefore a study has been carried out to gather 
information about soft skills that are consciously or subconsciously embedded into the English 
Camp program. This article is to describe a survey conducted with 114 students at a Malaysian 
university.  After the data were analysed using SPSS version 16, it was revealed that among the 
seven main skills introduced by The Ministry of Higher Education Malaysia, entrepreneurship 
skill has not been infused in any of the activities of the camp. In terms of its level of use, the data 
showed that many of the activities carried out need to be equipped with information technology 
management skill.  
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1 INTRODUCTION  
The present challenging economic environment and the fast growing number of students 
passing higher education system intensifies the competition for established positions in 
professions. Thus, having knowledge of an academic subject alone is no longer sufficient for 
new graduates to gain employment. They have to equip themselves with graduate attributes that 
will enhance their employability. These attributes , which is also known as soft skills in 
Malaysia(Ministry of Higher Education, Malaysia 2006), are the set of qualities and skills 
predetermined by a university that students should develop and acquire from the institution 
which later contribute to their career (Bowden et al., 2000). Evidence from studies on work 
indicated that soft skills have become critical for hiring and promoting employees to key 
positions (Audibert and Jones,2002).This reinforce the view by Everson(1999) that equipping 
students with soft skills could make the difference in obtaining and retaining the jobs which they 
have been prepared for. Realization of soft skills competency is the key for graduates 
employability, the Malaysian Ministry of Higher Education developed the soft skills module 
which was introduced to the public universities in 2006. The former Higher Education Minister, 
Datuk Mustapa Mohahamed stated that the module was introduced after taking into 
consideration feedback from employers that local graduates lacked soft skills, resulting in 
unemployment(Asma & Lim,200;Kanapsthy, 2001;Lee,2000; Quek,2000) and that universities 
need to embed these skills into their respective course. The module highlighted seven elements 
of soft skills which need to be incorporated into the curriculum namely communication skill, 
critical thinking and problem solving, teamwork, lifelong learning and information management, 
ethics and professional moral, entrepreneurship, and leadership skill. These soft skills can be 
developed through the combination of support courses, students’ campus life and formal 
teaching and learning activities which can standalone or embed. This research focuses on a 
course, English Camp, which is offered to Diploma in Teaching English as a Second Language 
at Faculty of Languages and Communication Universiti Sultan Zainal Abidin, in particular that 
has partly involved in implementing soft skills. The study aims to identify soft skills employed 
by participants during the English Camp and whether the soft skills are in parallel with the 
Ministry of Higher Eduction’s guidelines of soft skills development(KPT, 2006). 
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1.1 English Camp  
 
“English Camp” was introduced at Universiti Sultan Zainal Abidin to enhance English 
communication skills among students. It is one of the subjects offered as part of the curriculum 
for Diploma in Teaching English as a Second Language. This course is a compulsory subject for 
every student taking Diploma in TESL at Universiti Sultan Zainal Abidin, Kuala Terengganu, 
Malaysia. The English camp course is designed so as to allow TESL students to master English 
language learning in an authentic natural learning environment which they are not able to gain 
during the normal study duration. Perez(2004) claimed that a major factor for second-language 
acquisition by adults is the opportunity for communication in authentic situations and setting 
Another factor for success in learning a second language is an environment conducive to 
learning.That is an environment that has a “low affective filter”(Krashen, 1987) whereby the 
learners learn to use the language in a non-threatening and fun environment. Thus the course is a 
platform for helping students to use English confidently as a media of thinking and 
communication to speak and write. There are two levels of the camp – English Camp I and 
English Camp II. These courses are taken by the students in semester two and semester four 
respectively. Each participation of the camp is graded as a two-credit paper. The duration for 
English Camp is two weeks. The camp is divided into two parts – indoor camp and outdoor 
camp. The indoor camp is conducted on campus whereby the activities are done in classrooms. 
The outdoor camp on the other hand is usually held off campus at any resort in Terengganu. The 
course is filled with language enhancing activities through the use of arts, music and adventurous 
activities. 
1.2  English Camp Activities 
English Camp activities are comprised of all proficiency skills; writing, reading, listening 
and speaking. Aski (2009) claimed that the most effective language practice activities, together 
with the way that activities and their format affect the language that students produce and their 
L2 development. Schinke-Llano (1993) said that one of the most important outcomes of the 
second language proficiency movement is renewed attention to the curriculum and classroom 
and activities in the proficiency classroom are performance oriented and should be necessarily 
meaningful. All language activities are group-based and task-based, thus incorporating soft skills 
properties. Some of the language activities designed for this particular English Camp are My 
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Team, Poem of 15, Song Visualization, Grammar Chant, Motivational Talk, Trip to YPKT 
Kindergarten, Trip to Syahbandar, Home Shopping, In No Time Flat, Bed Time Stories, If Shoes 
Does Not Fit, Puppet Show and Nasyid Competition for indoor activities. Meanwhile Hot Seat, 
Treasure Hunt, Campfire Horror Story and Bukit Keluang Hiking are for outdoor activities. It is 
during the camp activities that students polish, improve and enhance their language 
competencies. In this context of study, English camp activities were exclusively designed to 
accomplish some of the domain of soft skills that are communication skills and critical thinking. 
The syllabus purported that the camp aimed at training the students with necessary skills in 
order to be able to: 
 communicate in English effectively 
 cooperate among themselves and develop leadership qualities; assume  
          responsibilities; 
 develop a sense of belongings; and 
 develop creative and critical thinking skills 
The course proforma stated; 
“The course, comprising controlled and partially controlled activities, exposes the students 
to good communication skills, which can be used to achieve success in their command of the 
English language. It also provides opportunities for students to develop their natural inborn skills 
further in the context of the English language. The students will be immersed in English-
speaking environments. The course is also designed to be enjoyable and intellectually 
stimulating. It will encourage cooperative work that leads the students to assuming 
responsibilities for their own progress”.  
       (Diploma in TESL syllabus, 2009) 
It is clear from both the course objectives and course description that the skills obtained 
from the English Camp is in accordance with the incorporation of soft skills, namely 
communication, critical thinking and problem solving, teamwork, continuous skills and 
information management, entrepreneurial skills, ethics and professionalism, and leadership. 
(MOHE, 2006)  
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1.3 Problem Statement 
Very few studies have been conducted on students and lecturers’ views on the integration 
of soft skills in their teaching, much less on the teaching of language courses. The researchers are 
of the view that in order to understand how to bring about a successful implementation of soft 
skills in the course, the knowledge of how it is being implemented from the perspectives of 
students is important. Even though, in general the camp is said to be a success based on the 
feedback received from students taking part in the camp, there has yet been a study to determine 
whether the students participating in the camp were conscious of the soft skills they employed 
during their activities. It is vital to identify the skills available and the significance of the skills as 
well as measuring the most apparent soft skills inculcated during the camp. Furthermore, the 
information gained from this study would enable for the planning of the camp which would be 
better infused with the important elements of soft skills to ensure the Diploma in Teaching 
English as a Second Language (TESL) students graduated from Universiti Sultan Zainal 
Abidin(UniSZA) have high employability factors. 
1.4 Research Aims 
The aims of this study are to evaluate whether the activities in the English Camp involved 
the participants to employ the soft skills purported by the syllabus are in parallel with the 
Ministry of Higher Education’s guidelines of soft skills development (KPT, 2006)  and to find 
out the extent of soft skills they employed in executing their tasks .The seven traits of soft skills 
stated in the Ministry of Higher Education’s guidelines of soft skills development (KPT, 2006) 
are communication skill, critical thinking and problem solving, teamwork, lifelong learning and 
information management, ethics and professional moral, entrepreneurship, and leadership skill.  
In the context of this study, soft skills are to comprise all the elements except for 
Entrepreneurship. The study answer the following questions: 
a) What is the level of soft skills used during the English camp activities? 
 
b) Which of the domain of the soft skills has the most and the least impact on the 
participants of the English camp? 
Soft skills may include an individual’s ability for leadership, his or her oral  and  written 
communication, the willingness and aptitude for teamwork, aptitude for conflict resolution and 
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problem solving, the ability and willingness to learn, and the work ethics (Case, 1988; Fann & 
Lewis, 2001; Nelson et al., 2001; Taylor, 2005).  
Soft skills are also known as ‘generic skills” that include cognitive elements related to non-
academic abilities, such as positive values, leadership, teamwork, communication and lifelong 
learning (MOHE, 2006, p.5). Generic skills are skills that are needed by students to be 
academically successful   as practitioners in academic, employment and life (Falk & Millar 2002 
Hambur, Rowe & Luc, 2002; Lublin, 2003).  Generic skills are embedded or integrated in 
teaching and learning in the context of the study subjects and the transferable skills (Kearns, 
2001). Soft skills refer to the cluster of personality traits, social graces, facility with language, 
personal habits, friendliness, and optimism that mark people to varying degrees.  
2    METHODOLOGY  
This research is a quantitative study using survey method which is based in Universiti 
Sultan Zainal Abidin, Gong Badak Campus, Kuala Terengganu. The population of the research 
involves Diploma in TESL students from Semester 2 and 4 who underwent English Camp 1 BTS 
1042 (second semester) and English Camp 2 BTS 1092 (fourth semester) that total up to 114 
students. This research highly relies on a set of structured questionnaire which consists of 2 
parts; Part A and Part B. Part A compiles the general information of the respondents’ knowledge 
on soft skills and Part B gathers information of the respondents’ perceptions on the application or 
integration of soft skills in every single activity carried out during the English Camp. 
The main analysis centers on the information gathered from Part B. Items in this section 
require ranking, based on a 5-point Likert scale of 1 (unsure of the skills applied), 2 (skills are 
not applied at all), 3 (skills are occasionally/sometimes applied), 4 (skills are frequently applied) 
to 5 (skills are consistently applied). There are 17 constructs with a total of 119 scale items for 
this section. In order to ensure content validity, each construct has been designed to represent 
each activity of the English Camp, while the items are identified from the nature of the overall 
activities and the skill competencies outlined by Ministry of Higher Education (MOHE). The 
items in this section cover basically two elements; (1) the application of soft skills and (2) its 
frequency of application in each activity. 
Data collected were analysed using the Statistical Package for Social Science (SPSS) 
version 16.0 for Windows using descriptive statistics. The mean interpretation score is adapted 
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from Herman and Oxford (1991) as to determine the level of use of soft skills and also to 
determine the most and least significant domain of soft skills used during English Camp 
activities. 
2.1 Population 
 The population of the studies is comprised of all the participants of English camp. There 
were 114 respondents from semester two (2) and semester four (4) Diploma in TESL students 
from Faculty of Languages and Communication, Universiti Sultan Zainal Abidin They 
participated in the 2 weeks English Camp.  
2.2 Sampling  
These 114 TESL students semester two and semester four students represent a more 
appropriate choice for examining the integration of soft skills in the English Camp activities as 
they have been engaged in the course. Furthermore, these students have been chosen for the 
study due to their current knowledge of the course, making their enrolment and output levels are 
relatively high. Having gone through a two week of English camp, these students would be able 
to comment and provide more valuable feedback on the incorporation of soft skills into the 
various activities of the course. As the sample comprises element of homogeneity in that 
respondents have undergone the course recently, this study employs purposive sampling. Also, 
as the behavior of the sample does not differ much from that for random sampling, convenience 
sampling is employed. 
The breakdown of the respondents is presented in the table below.  
Table 1 Demographic Profile of Respondents 
Category 
 
N 
 
Percentage 
Gender     
  Female  92  82.1 
  Male  20  17.9 
Semester     
  Semester  2  55  49.1 
  Semester 4  57  50.9 
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As shown in Table 1, the majority of the respondents were female students. Out of 114 
respondents, 20 were male and 92 were female students. Almost four-fifths (82.1%) of the 
respondents were female students. For gender, the percentage of respondents reflects the 
composition of student enrolment at the university  ¸which shows a much higher female to male 
student ratio. Meanwhile, semester 2 comprised of 55 students with 49.1% and Semester 4 with 
57 students that gives 50.9% rate.  
2.3 Research Instruments 
The structured questionnaire is designed to gather information on students’ perspectives on 
the adequate infusion and frequency of acquiring the soft skills in the English Camp program. 
The questionnaire is divided into two parts: Part A compiles the demographic profile of the 
respondents and also the general information of the respondents’ knowledge on soft skills and 
Part B gathers information of the respondents’ perceptions on the application or integration of 
soft skills in every single activity carried out during the English Camp.  
The main analysis centers on the information gathered from Part B. Items in this section 
require ranking, based on a 5-point Likert scale of 1(unsure of the skills applied), 2 (Skills are 
not applied at all), 3 (Skills are occasionally/sometimes applied), 4 (Skills are frequently applied) 
to 5 (Skills are consistently applied). There are a total of 17 constructs with a total of 119 scale 
items for this section. In order to ensure content validity, each construct has been designed to 
represent each activity of the English Camp, while the items are identified from the nature of the 
overall activities and the skill competencies outlined by Ministry of Higher Education (MOHE). 
The items in this section cover basically two elements; (1) the application of soft skills and (2) its 
frequency of application in each activity.  
2.4 Piloting 
Prior to the distribution of the actual questionnaire, the questionnaire was pilot-tested on 30 
TESL students who have joined the English Camp with the same activities. The pilot test was to 
ensure that the questions were clear and easily understood by the respondents. In general, it was 
observed that the selected respondents had no major difficulties in filling out the questionnaire. 
However, a few changes were made to the questionnaire to improve its format and facilitate 
analysis. The time taken to complete the questionnaire ranged from 20 to 30 minutes.  
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2.6 Procedure 
The present study investigated students’ perceptions about the soft skills learnt during 
English Camp. A survey method was employed for the study, and structured questionnaires were 
distributed to students to obtain their feedback on the integration of soft skills in the English 
camp activities. The target respondents were semester two (2) and semester four (4) Diploma in 
TESL students from Faculty of Languages and Communications, Universiti Sultan Zainal 
Abidin. All 114 of them were the same respondents that have been involved in the pilot test. The 
survey was carried out on the following week after their English Camp and the questionnaires 
were personally distributed by the researchers. It took them approximately 30 minutes to 
complete the questionnaire. Upon completion, the researchers personally collected the 
questionnaire from the respondents and each of them was given a token of appreciation on the 
return of the questionnaire. 
2.7 Data Analysis 
In this study, quantitative data were collected and analyzed using the Statistical Package for 
Social Science (SPSS) version 16.0 for Windows using descriptive statistics. The data analysis 
was presented and analysed based on research objective. To address research objectives 1 and 2; 
identify the level of use of soft skills among the students during language camp and to determine 
the most and the least significant domain of soft skills used during language camp activities, the 
mean interpretation by Herman and Oxford (1991) was used. The mean of every item that 
measured each of the seven skills was rounded. For example, item 1 in each construct (activity) 
measured the frequency use of communicative skills in the activity; the mean of all item 1 in 
seventeen constructs were rounded to obtain one frequency number and one percentage number 
that address the level of use of soft skills among the students during English camp.  
Table 2  Scale 
INTERPRETATION SCORE 
High 
Average 
Low 
3.5 – 5.0 
2.5 – 3.4 
1.0 – 2.4 
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Cronbach’s alpha reliability test was used to examine the degree of consistency between 
the items representing the scale. Cronbach’s alpha coefficient was reported of .975. Since the 
result was higher than .7, the scale of the items was considered to have good internal 
consistencies. (Wellis, 2003) In terms of content validity, each construct had been designed to 
represent each activity of the English Camp. The items were identified from the nature of the 
overall activities and the skill competencies outlined by the MOHE. Meanwhile, for face 
validity, the questionnaire was pilot-tested on 30 TESL students who have joined the English 
Camp with the same activities. There were no major difficulties in answering the questionnaire. 
Only minor changes were made to facilitate analysis. 
 
2 FINDINGS 
 
     3.1 What is the level of soft skills used during the English camp activities? 
Table 3  Level of soft skills used during English camp activities 
Activities 
 
              Soft 
           Skills            
Comm 
Skill 
Team 
Work 
Critical 
Thinking 
PS 
Ethics Leadership Life-long 
Learning 
ITM 
My Team 3.95 4.41 3.88 3.49 3.88 3.27 2.9 
Poem of 15 3.83 4.37 4.14 3.55 3.66 3.53 3.16 
Song Visualization 3.83 4.15 3.81 3.39 3.49 3.38 3.33 
Grammar Chant 4.26 4.38 4.24 3.69 3.77 3.75 3.45 
Motivational Talk  3.21 2.7 2.88 3.58 2.67 3.86 3.03 
Trip to YKT 
Kindergarten 
4.52 4.52 4.24 4.34 3.9 4.51 3.81 
Trip to Syahbandar 3.43 3.88 3.54 3.45 3.40 3.39 3.35 
Home Shopping 4.21 4.46 4.42 3.75 3.95 3.66 3.51 
In No Time Flat 4.04 4.20 4.15 3.6 3.46 3.7 3.15 
Bedtime Stories  4.47 4.42 4.03 3.82 3.87 3.78 3.51 
If Shoe Does Not Fit 3.49 3.59 3.6 3.21 3.14 3.10 2.88 
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Puppet Show  4.29 4.34 4.04 3.71 3.92 3.76 3.52 
Nasyid Competition 3.87 4.26 3.76 3.72 3.73 3.58 3.47 
Hot Seat 4.33 4.52 4.35 3.71 3.84 3.86 3.38 
Treasure Hunt 4.16 4.54 4.36 3.96 4.04 3.71 3.25 
Campfire Horror Story 3.79 3.44 3.13 3.21 3.10 3.12 2.69 
Bukit Keluang Hiking 3.54 3.88 3.46 3.51 3.44 3.82 2.90 
 ITM : Information Technology Management 
In terms of the level of use of soft skills in each activities carried out during English Camp, 
the mean interpretation score by Herman and Oxford (1991) was adapted by looking at overall 
mean and by domain category. Table 3 shows the level of use of soft skills in each activity 
carried out during English Camp. Mostly the level of use of soft skills in all activities was high 
and average with the mean score between 2.5 to 5.0.  The level of use of soft skills is very high 
in Bedtime Stories, Home Shopping, Puppet Show and Trip to YPKT Kindergarten because all 
skills were applied in these activities with the mean score of more than 3.5. In Bedtime Stories, 
the mean scores are from 3.51 to 4.47. In Home Shopping the mean scores are from 3.51 to 4.46. 
Meanwhile in Puppet Show the mean scores are from 3.5 to 4.34. Then the mean scores for Trip 
to YPKT Kindergarten are from 3.81 to 4.52.   
Meanwhile all skills were applied in Poem of 15, Grammar Chant, Nasyid, Hot Seat and 
Treasure Hunt are rated high except the Information Technology Management. The mean score 
Poem of 15 3.53 to 4.37 except for Information Technology Management which is placed at 
average at 3.16. The mean score for Grammar Chant is 3.69 to 4.38 and Information Technology 
Management with 3.4. The mean score for Nasyid is from 3.58 to 4.26 with Information 
Technology Management scored at 3.47. Meanwhile Hot Seat scored 3.71 to 4.25 and 
Information Technology Management with 3.38.  Treasure Hunt scores 3.71 to 4.54 and 
Information Technology with 3.21.  Management Critical Thinking, Leadership and Information 
Technology Management were applied in Bukit Keluang Hiking with the average mean score of 
3.4, 3.44 and 2.9 respectively. 
 
 
 
 12 
 
3.2    Which of the domain of the soft skills has the most and the least impact on the 
participants of the English camp? 
 
Table 4  Mean of the Use of Each Skill 
MEAN ITEM MEAN N 
Mean Communication Skill 3.9541 
 
 
17 
Mean Teamwork 4.1191 
Mean Critical Thinking Problem Solving 3.8841 
Mean Ethics 3.6276 
Mean Leadership 3.6035 
Mean Life-long Learning 3.6341 
Mean Information Technology Management 3.2524 
 
In order answer the above question , the highest application of each skill was extracted 
from all the seventeen (17) activities carried out in the English Camp. Again, the mean 
interpretation score by Herman and Oxford (1991) was adapted. Based on table 4, it can be seen 
that all domain of soft skills were highly applied in most of the activities in English camp as the 
score was above 3.5. However, Information Technology Management was averagely employed 
with the mean score of 3.2524. Teamwork was the highest domain applied in most of the 
activities in English Camp with the mean score of 4.1191. Communication Skill was the second 
highest domain employed with the mean score of 3.9541. Critical Thinking and Problem Solving 
rated the third highest domain employed with the mean score of 3.8841. Next is Life Long 
Learning with the mean score of 3.6341. Ethics was rated the fifth highest domain of soft skill 
with the mean score of 3.6276 and  the last domain applied in English camp activities is 
Leadership with the mean score of 3.6035.  
From the analysis about the use of soft skill in English Camp activities, it is an apparent 
finding that most of the soft skill domains were applied in almost all activities carried out. It is 
also evident that the highest application of the domain is team work. On the other hand, the least 
applied is Information Technology and Management. Students opted for pure ideas brainstormed 
among the team members rather than finding the sources from other technological devices. This 
could be due to the limited time given and the nature of activities making them less dependent on 
technological devices. So it is not a surprise that Information Technology Management was 
found minimally applied in most of the English Camp language activities. Students should be 
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encouraged to do self-regulated learning by independently searching for relevant information 
from various sources and to manage them efficiently (MOHE, 2006). As the finding shows, only 
few language activities required them to use technology especially when they have to submit the 
report and also prepare lesson plan. In other activities they use oral communication. They discuss 
and present their own creativity.  
The designed activities also played important roles in influencing the participants not only 
to learn and use English but  also to allow the students to apply the embedded soft skill without 
them even realizing it. Besides that, the activities were planned to ensure that the participants 
would freely take part in the activities without being tied up with exam-oriented or classroom 
situation. These friendlier activities has sparked participant’s willingness to participate in the 
activities and given positive impact towards participant’s perception on the language and also the 
soft skills.  
4   CONCLUSION AND RECOMMENDATION 
Based on the findings, the study has given a vast contribution in fostering domains of soft 
skills in language learning activities as it helps students to prepare themselves for working 
exposure. English Camp activities in particular prepare the students for well-rounded 
personalities that not only possess good academic result but also edging personality. Methods 
used include skills-focused learning, problem solving, team building and self-reliant journeys 
and activities. Overall, language activities powerfully have given impact upon a student’s 
intellectual, physical, spiritual, social and moral development. 
This study also interposes a clear evident that application of soft skills use makes a major 
contribution to physical and environmental education and enhances many other curriculum areas. 
It contributes to personal growth and social awareness and develops skills for life and prepares 
the graduates to the working environment in particular. Such qualities as emphasized by MOHE 
such as a sense of responsibility and a purpose in life are nurtured. There is also a great deal of 
intrinsic enjoyment and satisfaction to be experienced from participation in outdoor activities. 
Eventually, building self-confidence and self-esteem is fundamental to any language learner’s 
development. 
Thus it can be concluded that the findings evidently indicate that the English Camp is in 
line with MOHE’S requirement to prepare student at tertiary level before embarking into a 
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professional working world. It fosters sensitivity to the environment, helps young learners to see 
themselves in a global context and helps to develop citizens with an awareness of the need for 
sustainable use of the world’s natural resources. 
However, further research on the application soft skill should be explored, preferably on a 
larger measure and also on ongoing basis, involving other public universities in Malaysia with 
similar course of this nature. As this study involves a small sample and is limited to a single 
university, the findings from the data collected means that it is highly improbable for the findings 
to be extrapolated to represent university students in general. 
In future studies, it is recommended that for such course, research be conducted to involve 
studies on individual activities to determine their impacts on the participants as well as on how 
each of these individual activities helps students implement any domain of soft skills besides 
improving their command of the English language. 
This study only focuses on the perception of students about the application of some soft 
skills in the English camp activities that does not include entrepreneurship skill. Further research 
may be undertaken to include entrepreneurship skill and its impact on students. 
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